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UNDERSTANDING VANDALISM* 


™ » 


"With the other great school problem, - "violence", "vandalism" has become 
oS ‘ : 


the Keyache problem ‘of school” security. Historically, many school security 


programs began with the need to respond, to school vandalism. More recently, 


with shock and dismay," public: agencies have begun to Suticte the twin problems ° 
a ‘ 
of violence and vandalism in the eticnn ‘school. ‘The skilled publ¥cist who 


attempts to build wappont for a School security program leans es that 


lurid Stories of vandalism will draw as many irate demands for "i iate" 


* debton as will Reece stories of mene? ala ere tap oe 


' m =e oe 
Sy 


"the 1 net : effect of much of the current concern over school vandalism has 
been 'to leave school officials in a quandry as to vhat to do. Their anxtety 
is chepotnner even further by endless aigseattona wilt like a tity am’ sss . 
blast, tend to scatter and aif foge’. coherent efforts to contro} BE oe 

i eee “Ein The tendency ae been bo ilst © _every vapiation control eS, 
gram anyone has ever -concetved, 1 rather thant pevelop a “fogical strategy 


2 


for, dealing with vandalism. Y 9 Bon, a 


*With the varaladion of iiie, suphies -and piblishar; ‘this *rétcia hag been adapted 
-froim the forthcoming book “by §.D. Vestetmar » Jr. and Peter D, Blauvelt, - The 


. Effective School Security Program: ‘(West Nyack, N.Y. and ‘Englewood isieaas N. ONS 
Parker Publishing eae and, Prentice-Hall, Inc., 1976). 


“e 


The never. ending fascination in recounting incidents of vandalism. foints 


’ 


to another part of the ane of a the problem, as with. other 


social’ problems,~and more chek many of us might want to sink, we have grown 
x confortably jaccustoned. to being shocked. and surprised by it. Yandalion ‘is 


a convenient “target for those who want to be outraged by what. youth can! “do. 


‘ . - 
\ + 
. 


We need therefore, to put walde the sensationalism ae esiatehe wei Fh. van-. : 


dalion and begin to develop a rational aes far the. understanding and. 
' “n ‘ 


controlling of vandalism. ° be Ss 2 ® 


a ‘ 


Why schools aré ta rgetedwby vandals. As a target for vandals, schools 


share certain characteristics with other petuotpal targe ts of leg SEES 


a 


. 


, public housing, facilities, parka, and mass _ transportation sshdclabs ‘Firet of . 


all, school is a public place, which, means that it has no packiowlak owner, 


who'can pérsonally confront the vandal. It belongs to “everyone” 80 it ‘is 


“ 


seers fair game. ("Pub lie" need not always: mean "pulntely owned. M es 


“Note that even in a residential private school, ‘the classroon ‘anal non-dorittory 


facilities ‘are "common" areas, where there may be little dirten’ “sense of ¢ : 
3 ga 2 . s A 


ownership by the students. a Secondy ‘it has hase periods vhen it is. angceuoied, 
eh i ific nce. ary janitor | 

working is an obecid cornet ai a _Raninoet high school is vit as s helpless to 

stop. vatdaie as’ ‘18 the worried mother” ‘spying graffiti: artists at work from i 


the tenth floor of her- publge flat. ) mye, EAS, ‘a secular place, dich ; 


-means ‘that there are’ ne Felony an “few moral scruples. abodt: danaping or 


A ad 

0 duekiey ine it. In spite of a few Bkamacte incidents at _defacgnient ditected 

against minority ohiticties a coboteites, these places remain largely immune’ 
een ae ; = $ 


to vandals, 


Summing it up, schools are made ‘to order arenas for the vandals. In a 


: 5 
many areas they are the only easily accessible blic, as cul ax: and frequently ° 


unoccupied places. The facy that they are schools -- slabes’ of enforced , 
< ya ue ° 
learning, discipline, and socialization -- only reinforces their attractive- 


ness 4s kargete for the vandals. Schools will-always be viewed by sortie, young 


people as places where they are forced to do things -they don' or to do. 
* 
Thus;’ the capitan ieee a can eiuele rattonglixe wanddidon against fis 


school, or any school, as ‘an act of revenge. 


: ; ‘ : A 
Make the school "occupied." The job of controlling vandalism begins, 


then, in recognizing what ¢ can and can not be done to change the basic Py ae : 


ww af schouja, Most choot must always remain ‘sifiic and secular. ” The ‘one 


‘trait that can be extensively modi'f fed is the degree to whichea school build= 
ing -is unoccupied and, therefore, vulnerable to vandalism. The key to con- ot 


trolling vandalism is to make the school a place that in some sense is con-, 


“f Sinuously occupied by seme _form of human or mechanical ae re which will , 


“y 


“deter or respond to the vandal. ' The héart of any effective approach to con- 


rr 


trplling vandalism will ‘be secubilaiing tifac, sense of "presence" which defines 


’ the bédlding as no longer being an inert target. : mS od” ‘. 


£ ,. a en fig " 


The concept of "social cost." Most studies of vandalism emphasize those 


costs which can be measured in direct thepekasy terms. Not only ‘are ‘the mone-. 
nary ‘costs staggering “and highly dented, but they are relatively’ edsy to 


“ 


‘asatga Vandalism has anocher critical dimensibn, howeyer: its impact ia 


oc erms, on! ‘individuals mg ‘groups. It is very hard to put a price tag 


‘ % 4 
ae this kind of cost, but in some’ cases the costg are far more important, 


- 


: not only in estimating the danase, but. in developing a | strategy to “cope vid 


vandals ae fs 


nue 


¢ 


: How do you asgign a dollar. value” to thé total impact on ‘an’ educational = 
ig . a: é ® ' : A : 
*'progran, when vandals desttoy fifty microscopes? What price do .you set when. 


a child sées ‘the carnage left by vandals who have mutilated pet hamsters in 


‘ - 


the classroom? How much money do you put in your budget to cover the dis-. 


’ 
4 


ruption that results ee pa perqonat belongings are systematically | 
~% ns t r ‘ 


‘vandalized by another group -- and then the brawls begin? ‘Although there is 
3 4 es OA 
some monetary cost in each case, that*ts not the real damage. The ‘Keal damagt 


is to the process of acquiring knowledge, to the individual and his or ‘her 


capacities ‘to feel and imagine, and to the abilities of people in groups to 


work together harmoniously din school. / 


Granted that the concept can be more digeicule ‘to défine than assigning 


imonetary*values, we think tint. the social cost of vandalism has. three major 
4 * 


aca First, ‘it, is the damage to the educatio nal progtam, ranging from 


“hours lost. ficom: inetruct on to the more “subtle notion Gat: because of the 


go . ht en oo 


* daiiage done, course content had to be redefined and education opportunities 


. . 


loss. ° Second, is ens bevchological inpace an geEeacte and dukes, Third, 


ee the disr ekeh on" aroti te : <i Since tt the 
‘social tes e vandalism, may be difficult to estimate ‘and since they may F 


r. 
have different effects .on different sicmental of the gchool community , the. 


we "school ‘security, ePREDEEERECS: and educator must be especially sensitive to ; 


1 


ae nen these Aoste may be expressed in behavior and, attitudes -s. ‘and Prepared D 


: to’ respond effectively to the oe expressed through. behavior ait: gerieudes.. ; 


4 8 


ie ot P 
Impact spon the educatonal pr ogram, a: yand’ inte, ‘ont’ seriots acts ‘ 


of, vandalism id monetary terms wll ‘also have great impact upon the educa= 


\ Oe 
; tional, program. Vandals ‘ho destroy a es, Library, who, throw paint on” 
walls, sia and equipment, ‘who stop up ainks and £lood a | school, whe 

t * . 


; = 


. “ Pr Stee : 
’ Wg ‘ ' 


band ' 


r “destroy audio-visual equipment, who* divuble the school" 8 beaietne plant in the 


a 


_winter, have. all Sibert teed. acts° ‘which have a whigh monetary cost as well as - . 


| = highly disriptive impacts on the lasined educational ErORt an: ‘Sometimes, 
, oot ‘ igh ae ; ° 
ge Pox “school must be closed for an apprezdabla period. : 2 ; ’ . ne 
; u rn oe rf ; 2 Ok ce . hig i “eh 


7 (Heinle impact. 9 While the above acts see ‘some, psychological im- 


: ‘ ‘pact upon students and teachers, there are other acts of varidal ida hich have. 

Se 9 . ¥ 3 

Ao gs a: greater psychological Ampact even chink the’ monetary costs are much less. Py gd 
c : q 

aes hits sities fall ake mis odtegory iachide, mutilation of clans pets or 


” laboratory’ aninale, the systematic dinate muitag ‘of: atudent deoiéecas ‘human rane : 


e Lge : “excremént left sh a ‘teacher * 'S Adak drawer, and the repeated. destrition of a” a 


teacher 8 personal belongings. The intent of Pe dots is often’ to frighten : 


and intimidate younger students and, tqccause anger and resentient among, older ’ 


. ¢ net . ae ‘ *ie LY oi 
~ *. students and teachers, :. ree F ae: 
- ’ “sO _ ge -t . 


(? ae Group impact. _ ‘There are certain acts OF vandalism’ whic are directed ; 
5 toward identifiable groups of students in wdehoes Groups may be victintsed | ; ’ 


because of their race, socio-economic backgrounds, geographic location, social , _. 


> 
y 


7 Reg attitudes, ‘or life styles. The vandals select as their’ targets property. or an ; 
ae school projects which arg easily identified with one or more groups. Typical 

we > acts include the vandalizing os an American’ Indian art dtipiey, a display of Ss? 

tributions jor Blacks 4 

of atutents who rie ei 


Mexican-American cyattay, or a ‘ waliiee which depicts, the c 
to American culture. They also include vandalism to. prope! 
come from one geographic section of ‘the -cqxamunity, or the " ashing" of 
ok i students’ lockers’ who. have. different life etylaw or who “ex ess certain un-e 


e ‘ ‘ . 
: popular accaat attitudes. bree ¢ types. of incidents ares y have alow — r 
‘mohetary cede yet the dteruptive Supaer. on a student body ‘can be enormous. ‘ 
* y &* sai 


ve Fights,” “student protests, and even the carrying of weapons can be batitins the 


social eitacts ‘of ‘these acts of- -vandalign. of og Hy 


= : Mi : “ ge ye : 5 . . 4 » Pas 
Relationships Between Monetary Costs and Social Costs : “ 
a a : v 


roach to managing the vandalism roblem.’ Monetary Costs and Social 
Costs are two ‘broad variables AOE pinsee tog the impact of vandalism. When 


properly aia in Uae acess see: other, these variatses give important 


insight about hae to approach the wanon ten ptoblem as one’ of! school Bess 


“ 


ae . . Management. — ieiedd, they point toa sipeadunn for evaluating any acts of 


3 "vandalism and setting priorities*for preventing them or responding to them. / 


4 - 


t » ‘ 
If you will reflect over the whole range of possible acts of vandalism, 


' 


~you will see a critical fact: that vandalism can be high on one cost vari-, 


. able while low on another. For example, a school safe can be blown open or 


i a cherry bomb dropped dwn a toilet. While oie costs are high in Monetary 
< u = 
terms, it is relatively easy for life to go on in’ school, and- pag 

* 
* 
little Social Cost’ is the relationship batween Monstais and Social 


‘Costs around: .a few cents worth of spray paint can write "SCREW NIGGERS" 

across + ‘a, eh all >= nd rt a mass ‘distyption which closes school. , 

Sone acts of vandilicn can be high ‘on goth coat variables: kids can, wreck 
’ the central ‘office area of»school, ruining, santana and valuable records. 

Not only is the Monetary damage great in terms of replacement-costs and 

Tawr, but all Sucaetonal’ Siteedos which depeiid on the school's records 

ft - ‘0 43 
‘ust be at least temporarily suspended or redirected. And -r there are 


\acts of vandalism which ‘are low on both cast variables, These include the 


single broken window, whose tinkle maddens only the principal. They can 


include those wrought by the drag racer.on the school parking lot, who cuts 


: across a wét lawn, leaving ugly tire tracks, 


5 ’ 


a 


- 


’ These relationships between Monetary Cost and Social Cost can be expressed | 
more formally, |Figure 1, page 8, presents a simple matrix, in which Morfetary 
Costs are arrayed against Social Costs, giving four ‘basic Types, of Vandalism. 


: ; ~~: ; a . ‘ 
Type I Vandalism|is High on bath cost variables. Type II Vandalism fs taigh 


_ on Monetary Cost ba Low on Seat: Cost. Type III Vandalism is Low on Monetary 


a but High on Social Gents Type IV Vandalism ia Low on both Monetary . yand 

, Social Cost. In passing, | we should not. that there is a certain aseaeae : mi 
decrease’ +8 the aevecitey of a given act of vandalfsm, from Type ie vhggh is 

the mast” cost ly vandhiteny to pe IV, !which is the Least costly. (Even this. 


ai cela a probably doesn’ t hold, as ‘will be suggested in a moment . ) Beyond 


this, the ‘Roman | values have no meaning. We wanted to’ assign numbers / 


‘ 
. 


and not fancy typological Names to each ype, becauée we think, earete deal 
of time has been wasted by students of vandalisa, who have attempted: to discern 
irf diffetent types of vandalism something about the motives of vandals and 


possible Preventive strategies based on these wétives: 


v 


Cur’ purpose is. to provide a compact typing of the major effects van- | 


dalism can’ have, Fepardhage: of motive.- This is thé zeal issue i managing 


vandalism -- atwntaens possible or actual effects, «nt seeing ite d nt 
* or remedial actions can feasibly b be taken, : , oa ren 
* . 
< x ‘tp, _ i : 
Classi fyin, g_acts of vandal an bi Type. The four Types of vandalism 


; [presented here classify an act of vandalism by its effects, as ahs essential 


hw to classify a particular act of vandalism will-often require lumping | 


Se ee  % ‘ 


first step in Lenchhng to manage. these effects. eae oe and 


Social cost} may way tindepandedtiy of ‘each other, re final judgment about 


- 4 
. 
% 


together different sorts of measures and estimates, to reach the final 


¢ dectai¢n about how to classify a given act. ,"° e ‘ 


% F 


‘i i 


SOCIAL :COST 


HIGH 


4 


fype Il Vandalism 
Sacndunks having a High 


Type I Vandalism | 


“Incidents having both “| 
a high monetary ‘cost as | Monetary cost but a tow 
well as a high social cost. social cost. 


Large number of broken: 
windows. 

Cherry bomb dropped in - 
a toilet, 

Vandalism to wenenng 


machines. 
oe 


EXAMPLES; . 


Destruction of schogl 
media center. 
Destruction of school 
records... « 
Vandalism which ‘omen 
the school. 


MONETARY | 
COST 


Type IV Vandalism” - 


Incidents having 


: both a low monetary cost 
as well asa dow social -. 


cost. 


- Type Ill Vandalism 
“Incidents having a 


Low monetary cost but a 
high social cost. . , 
1 F 


1. 
2. 


“35 


” EXAMPLES: 


Racial graffiti”  , 
Systematic vandal- 
izing of minority- 
gwned propetty. 
Killing of classroom 
animals. 


= 


EXAMPLES : ' 


Tire tracks {n the 
lawn. - 

Cutting of the flag- 
pole rdpe. 

Painting of names on 
the’ bleachers. ‘ 
Single broken window, 


_ le could ‘get very complicated very quickly. a methodologist could 


have a ster aay pointing out the ate esimnres fs in the matrix 


of Types. The immediate goal here is really quite” mode&t «| We think that by 


looking at all acts of sched vandalism in terms of these “four Types, we can. 


point the school security manager toward some real priorities in how to re- 
x 


t . . 
spond to potential or actual ettects of vandalism. These response prioti- 


\ 
ties may be, in fact, quite different from the priorities ‘that SES admin 


istrators now aes It is very sans ‘if one is a hardpressed administrator, 
id \ 
to look at an act of vandalism which is obviously costly * in Monetary terms," 


and throw many valuable resources into its immediate repair. Meanwhile, tha 
1 
cheap little act of racial graffiti which the administrator ignored has 


. . « 
started a gang fight in the cafeteria, with the result that school closes, 


\ : 


and thousands of man hours of time are lost.:ffom education. That little bit 
ra ro : 


“ ? + uh F . 
of. graffiti turned out to be far more "expenstive" than the more obvious 


\ 
"costly" damages. 


Before considering hoy the Types point toward some new response priori- 
ties in dealing with vandalism, let's try to define the Types as sharply as 
possible, through some concrete .cases. Remember that in classifying an act 
of vandalism, there are certain questions of situation and magnitude which 
may complicate whatever ident you Aveuko make. Local valués can be very 
important. In most settings, a single broken window is an act of Type Ive <3 
Vandalism. (Granted, some schools ‘may be so "up tight" thit this one window 
is a big issue =r but the problem, then, really gicney one of vandalism, but 
of dealing with the Captain Queeg who runs the principal's office.) Yet, 
duly broken windows may be Type II Vandalism -- if your budget for repairs a 
‘is tight. Five hundred broken. windows may be Type I, requiring closing the 


~ | 
| school. 


‘ ‘ se ‘ : ; 
® a . iy Pe : 
. “ ° 


. 


- | Furthermore, it will’ always be hard to’assess individual.psychological ~§= + + 
fi _ costs’ against any other cost criterion. Is emotional damage to one child at.’ 
seeing a disfigured pet hamster less costly than a hole knocked in the side 


, of the school. when all the kids were home in bed? Is the quickly erased, .: 
ms . 2 S ’ a 


‘ 


Type IV graffiti which.one kid. happened to-see less costly, in the long run, 


than the graffiti which stayed on for a time and had Tygfe 411 effects, because 


& ‘ 


it triggered a riot or walkout? eo See SS ‘ 


« 


e Fy - "« . 
Obviausly, then, we are not, presenting a classification scheme which is =~ .' , 
free from serious questions of judement. Used in the right way, however, it 


can be helpful. 


oo 


\ 
; ; Developing Strategies for Controlling Vandaligm 
“4 : i * . 


‘ eee 


* 
- S . 
a = . 
" ‘ 


What are the Basic Objectives? 2%; 9 ON : ; : 


no. % Setting priorities. If you had unlimited iakaehad resources, then this 
_ discussion of typed or a further diistivaton of tevin ails be of little 

; =< interest. You could simply buy whatever you needed to replace whatever was 
_lost. If the variate butldeed gown the ‘entire school! If children have been 


emotionally ‘damaged, intervene with therapeutic resources and help them to 
sy ' 
adjust. | ‘ oe 


, 


. c 
ie . 


i We eine typical administrator concerned with school security has a much dif- 


* rl ‘ a ‘ 7 ae . ’ 
* ferent prospect. Pressures are mounting all across the school budget. .As = 


oe 


vandalfsm increases, what kind of strategy will lead to maximum success -in 4h a 
‘ controlling vandalism and its effects? Can one establish priorities, such 


that if a system experienced many different types of vandalism, it can focus 
u * : ‘ P 
on an approach which is likely to deal with all important Types? “Could one ~ 

° 9 : ro a 
“s+, - 3 ? 


€ ’ 


a 


f#hd an approach whitch will deal with the most serious Type, and still have 


effects on other se : 


Even with ualipited material resources, the idea that vandalism has a it: 
. Social Cost suggests that finding the right wwandiaditen strategy i much more 
than laying out money and material refdavien Tneveasine ly, vandalism control - 
strategies will. need to GonSsHeE very ‘eavetully he relationship between : 
Monetary | and Social Costs: “At first lance, those planning ‘a Henan tes: control 
program might, conclude that the program aunhe to deal with all four Type of 
vandalism in the remne given in Table ~ lL. _ This list assumes, sometimes ee 
not incorrectly, that the gréater the Monetary Cost, the greater the priority 
for control, because Monetary Costs are the "real" costs, or, at tha Seapee” 
a good indicator of all costs of vangdlism. This idtus could, by the way, 
2 | 


make an interesting research study. 


Table-1l - | °. 
es APPARENT PRIORITIES INA © 7, sh * 
VANDALISM CONTROL , PROGRAM ‘4 ‘ 
Priority . : . =! * 


1. Type I (Monetary.Cost:-. HIGH Sotial Cost: HIGH) 
2..' Type II -(Monetary Cogt: HIGH Social Cost: LOW) 
"3. “Type III (Monetary Cost: LOW Social Cost: HIGH) A 
4. Type IV (Monetary Cost: ‘LOW =Sotial Cost: LOW) ORS 


. ‘ * 


We suspect that in most school systems today, the real priorities ina 
vandalism control program ae not rank-otder easily from I to IV. In most 


systems dadergotng rapid eianee! and experiencing severe budgetary problems, ie 
we suspect that the real priorities are as listed in Teble - 2. the place=, ~~, —— 
‘ “ = i . 1. * # a i 


. XN , 
ment of Types I and IV on this list doesn't require much discussion. Type I 


bas 
a 


Re * a - - / ‘ & 

Vandalien very Likeleloses a school, and it must be repaired to have school 
reopen. Thus, its prevention, is a high pitaet os. Type “IV is, at best, évivtat, 
and too much time spent worrying about it’ wagtes what resources are available 
for more eee wanters. The real issue fy tie placement ‘of Type II below . 
Type III, It may welt te that ag a financially conveetined: system, soit acts 2 
of Type II Vandalism should only be patched. ‘In the short run, ie tpay in o> 
tree be wastenut to Fapati tiga “Scheel Goes wa, Ta aplte of some wflTaans 


and inconvenience, In cbtetant, Type IIL vandaliam can sometimes :close a 


‘school, even if little Monetary Cost has been incurred, So, we are suggéest- 
oo ing that the key to_most van alism control progr fe) be _n ther 
Monetary Costs can be limited by prevention and detection systems, but, rather, 
a: hethér the program will keep schools open and functioning, - ro ontrol- 
ea ling Social Costs, until such time as “additional Monetary resources: become 
. available. ; : 
} - F ‘ ‘ 
Se 2 . Teble Jet ans - 
af ag 7 3 é ae “hey } | i < : j ‘ . a 
F ak: PRIORITIES IN A VANDALISM. 
> ae . ' ’ °* €ONTROL PROGRAM FOR A CHANGING, 
. BUDGETARILY CONSTRAINED SYSTEM 
-. Priority : : 
l. Type I‘ (Monetary Cost: HIGH «Social Cost’: HIGH) wt: Peo : 
22,Type III (Monetary Cost: LOW Social Cogt: HIGH) ; 
3.‘ Type II (Monetary Cost: HIGH Social ‘Cost: LOW) : 
4, Type IV ~ (Monetary Cost: LOW Social Cost: * LOW) 
a . war we ‘ oS" ’ i es 
, : ‘Hopefully, the issue. will seldom be as starkly posed as this. Tf you : v 
develop a program to control Types I and 1, you should have markedly in= 
‘cheabed,’ ‘the proapece ‘of controlling Type II debi But the day may well be * . 
coming eas a system, faced with both limited resources aon dhacvpetons Few 
' . ing ren Type III vended ben, must be prepared to divert part of its resources. * 
<F e : x ; a ten 3 ; _ ae : ‘4 ; g 


+ d 
h e i te . 
with the explicit objective!of limiting Type III's Social Costs, through inr—- 


hibiting Type III vandalism, For example, plans to install dn alarm system 


7 


in every school may need to be deferred. Instead, selected, troubled schools 


= s 


may" require both alarms and special ly trained patrols or school residents, 

a = ae | . 7 * . A 
who ean prevent, or quickpy déal with Socially costly vandalism. In ‘wile ie 
3 re ¢ 
this ‘décision, the yeti may be deliberately deciding. to accept a certain 
& 


vero pe re tan 


, 
\ a 


, ‘ > $ ; sal ‘ 
Controlling access” and time. cine’ G7 net. get too, gloomy. too quickly. + F 


Remember,. ee control any aot of vandalism herd are certain clearcut, constant , 


’ 


things you must do. You must wake the school a place. that in some sense is. ” 


continuously 6ccupied by some form of human or cicctantcal: presence which ‘will 


deter or respond to|the vandal, The requirement’ for this continuous presence 


. and two, time to commit the act. The best approach to controlling vandalism. 


. 


th access and time for’ éach of the four Types. 


ne ‘time acréss: 2 


- 


to design. A system for- limiting access to School at night may not work dur- 
ing ‘the day | time. Thus, while an effective burglar alarm will keep vandals 
from’ having suf i@ient time to commit.one Type of vandalism, bhey. might find ° 


sufficient time to commit dnother Type when the alarms are creived off. 


» 


Generally ‘put then, strategies for 


5 . o ; 
1. \Ideally’they should limit the time and access required 


3 . 
to commit all four Types. 


2. At .a minimum, they should limit time and access to control 
the more costly Types which, depending upon the situation, 
may include Types II and III, as well as Type-I. ~¢ - 

# ‘ . Ae 
a “3,,-Where-possible;—they-should-1imit—both—seeialand~mon t 
- ~ 4 er v 


costs, e : . . 


4. In schools or systems where Type III Social Costs are - 
potentially more critical than Type II Costs, special 
resources should be directed to preventing ‘and limiting 


Type IIL effects. 


5. By and large, they should view attempts to control Type 


.IV vandalism as ineffectual. Probably theAonly effective 
résponse to Type IV vandalism is to get rid of its effects . 
quickly.-. If there is the ‘ability to do so, and if Type IV . 
vandalism is the main: problem, then a program of peer group 


rewards and punishments may be attempted. 


